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B pamkax Teopuu uenen AOCTUXEHUA BblAeNsieTC KOHCTPYKT «CTPYKTypa uenem
B KJlacCe», B 3aBNUCMMOCTU OT AOMUHUPYIOLLMX Lienen cknaablBaeTcs opneHTaums
YyYaLLMXCH Ha JOCTUXKEHME MacTepCcTBa UM Ha JOCTVXKEHNE pe3ynbTaTUBHOCTU.
MpoBeaeHo nccnefoBaHme € Leblo agantaumm Ha POCCUINCKON BbIBOpKe NHCTPY-
MeHTa Approach to Instruction, pazpaboTaHHOro B paMkax 6osiee LLUMPOKOro ornpo-
cHuka PALS (Patterns of Adaptive Learning Survey) n npegHa3sHa4YeHHOro Ans oue-
HUBaHWS CTPYKTYPbI Liener B knacce € TOYKN 3peHnsa nejarormyeckmux npakTuk
yyuuTenen. SMNMpUYecKon OCHOBOW MCCNeA0BaHNA ABNAAIOTCA AaHHble onpoca
yuunTenen 5-x knaccos (N = 656), npoBegeHHOro oceHbto 2020 r. MNpeacTaBieHbl
pe3ynbTaTbl KOHPMPMATOPHOro GakTOPHOro aHanAM3a U onmcaHbl U3MeHeHUs B
Mogzenu. AfjanTupoBaHHas LWKana NpoAeMOHCTPMPOBaia XopoLLlee COOTBETCTBME
3MI'II/IpVI‘-IeCKI/IM AAHHBIM N I'IpVIEMﬂeMbIe rnokKasaTtenu HagexXHocCTwu.

PyccKos3bIYHYO BEPCUIO MHCTPYMEHTA MOXHO UCMONb30BaTh ANSt OLEeHKN 06-
pa3oBaTesibHOI cpeabl B K/lacce C Le/ibio NOoBbIWeHWs y4ebHom moTusaymn. Mo-
TeHUMaNbHOW 061acTblo NPYMEHEHUS AaHHOro MHCTPYMeEHTa ABNAETCA n3yde-
HMe paKTOpPOB PasBUTUS COLMANBLHO-IMOLMOHANBbHbBIX HAaBbIKOB y4YaLLMXCA 1 MOo-
BblLLEeHNs 06pa3oBaTe/ibHbIX Pe3ynbLTaToB.

LKona, NpakTUKM yuynTenemn, CTpykTypa Liener B Kiacce, Teopus Lenen AocTmxe-
HWS, OpMeHTaLMs Ha MacTepCTBO, OPUEHTALMNSA Ha Pe3ynbTaTUBHOCTb.
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The present study aims to examine the construct of the classroom goal struc-
ture. Achievement goal theory of motivation suggests that two types of class-
room goal structures can be identified: mastery goal structure and performance
goal structure.

The study presents the results of the Russian adaptation of the Approach to
Instruction (Patterns of Adapted Learning Survey) scale which can be used to as-
sess classroom goal structures from the perspective of teacher practices. The
survey is built on a data which comes from a survey on a sample of fifth-grade
teachers (N = 656) conducted in the fall of 2020. The study includes a description
of the steps for adaptation of the scale into Russian. The study presents the re-
sults of confirmatory factor analysis and describes the adjustments to the initial
model. The adapted scale demonstrated a good fit to the empirical data and ad-
equate internal consistency.

The Russian-language version of the scale can be used by researchers in fu-
ture studies of the educational environment in the classroom in the context of
learning motivation. The scale could potentially be employed in the future stud-
ies examining the factors that determine students’ educational outcomes as well
as the development of social-emotional skills.

school, teacher practices, classroom goal structure, achievement goal theory,
classroom goal structure, mastery orientation, performance orientation.

Gerasimova L.0., Chirkina T.A. (2022) Orientatsiya na masterstvo ili na rezul'ta-
tivnost’: adaptatsiya shkaly Approach to Instruction (PALS) dlya otsenki struktu-
ry tseley v klasse [Mastery or Performace Orientation: Russian Adaptation of the
Approach to Instruction Scale (PALS) to Assess Classroom Goal Structures]. Vo-
prosy obrazovaniya/Educational Studies Moscow, no 1, pp. 98-115. https://doi.
org/10.17323/1814-9545-2022-1-98-115

B pamkax LWKOAbHOM NporpaMmMbl MOMUMO aKajeMn4eckon ycneLu-
HOCTW OT YYaLLMXCS OXKNAAEeTCs pa3BUTME COLMaNbHO-OMOLMOHab-
HbIX HaBbIKOB, B YaCTHOCTU YMEHUS NPOSABAATb HACTONUYMBOCTb U
AOCTUraTh NMOCTaBEHHbIX Lienel, a Takke HaBblKOB Koonepauumu,
aMnaTum n TonepaHTHocTn [OECD, 2021]. O6pasoBaTenbHas cpesa
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LLIKO/bl AO/KHA CTaTb MPOCTPAHCTBOM, B KOTOPOM yyalluecs CMo-
ryT He TONbKO MONYYNTb HEOBXOAMMbIe aKajeMunyeckme 3HaHNS,
HO 1 PasBUTb COLMANbHO-3MOLIOHaNbHbIE HaBbIKW.

B pamkax Teopun Lienein 4OCTUXEHNSA 0bpa3oBaTenbHY cpeay
MOXHO OXapakTepu30BaTb Ha OCHOBE AOMUHUPYHOLLMX B HEN Lie-
NleBbIX OpUeHTauUNiA: OpUeHTaLMN Ha AOCTVXEHME MacTepCcTBa UK
Ha AoCTVXKeHne pesynbTaTuBHOCTUM [Ames, 1992]. laHHbIe opurieH-
Tauumn, COrNacHO TeOpPUN Lienein JOCTUXKEH WS, ONpeaensoT CTPyK-
Typy Lener B knacce (classroom goal structure) [Ames, 1984; Meece,
Anderman, Anderman, 2006; Bardach et al., 2019].

OaHVM 13 $akTopOoB, NOA BAUSIH/MEM KOTOpbIX GopmupyeTcs
CTPYKTypa uenel B Knacce, ABASIOTCA nejarornyeckme npakTu-
ku yunTenein [Stodolsky, Salk, Glaessner, 1991; Ames, 1992; Kaplan
et al.,, 2002; Meece, Anderman, Anderman, 2006]. Tak, npnBoAs B
nprIMep BbIAAIOLLYHOCS PaboTy B Kacce OTAeNbHbIX YYaLLMXCS, yun-
Teslb CNocobCTBYeT GOPMUPOBAHUIO CTPYKTYPbI Lieneli pesynbTaTue-
HOCTU. A MOOLLPSAA JaXKe HE3HaUMTeIbHble YCNexXn KaXxzaoro yyeHu-
Ka, OH BblABWUraeT Ha NepBbIli NAaH Len MacTepcTBa 1 NpoAaBuraet
COOTBETCTBYIOLLYIO CTPYKTYpY uenei B knacce. [Mpn 3ToM 0603Ha-
YeHHble negarorvyeckme NPakTKM MOTyT onpeaensaTe BOCNpuaTMe
obpasoBaTeNbHOM Ccpeapbl yHaLLMMNCA U BNOCIeACTBMM OKasblBaTb
B/IVSIHVE Ha NX COBCTBEHHblE MOTMBALVOHHbIE YCTAHOBKM OTHOCK-
TenbHo 0byyeHuns [Ames, 1992; Urdan, Midgley, Anderman, 1998; An-
derman et al., 2001; Friedel et al., 2007; Park et al., 2016; Luftenegger
et al., 2017; Fokkens-Bruinsma, van Rooij, Canrinus, 2020]. MoTuBa-
LIMOHHbIE YCTAaHOBKW ONPeAeNstoT LIeHHOCTb 06yyYeHns ANs yyYaLumx-
€5, @ TakXke Cnocob MHTepnpeTaumy MU COBCTBEHHbIX YCNEXOB U
Heyzau B ydebe [Anderman, Urdan, Roeser, 2003].

VccnepgoBaHna NoKasbiBatOT, UTO CTPYKTYpa Liener B kiacce
KoppenupyeT C 3MOLMOHaNbHbBIM 6aarononyyrem yyalmxcsa [Bau-
doin, Galand, 2017; Johnson, Johnson, 2005], nonoXxutenbHbIM OT-
HoLleHmeM K wkone [Roeser, Midgley, Urdan, 1996], ncnonb3oBaHu-
eM 3pPeKTVBHbIX CTpaTernin obyyeHms n camoperynsaumm [Wolters,
2004], camoaddekTmBHOCTBIO [Murayama, Elliot, 2009] n mbiwne-
Huem pocTa y yyawmxcsa [Dweck, Leggett, 1988].

[0 cx nop n3yyeHUto CTPYKTYpbI Lieneli B Knacce He yaens-
JI0Cb TOro BHMMAaHWSA, KOTOPOro 3acnyXmnBaeT 3Ta TemMa BBUAY ee
3HAYMMOCTU 419 aKaZAEeMUYeCKOM YCNeLHOCTM yYaLLmMXCsa U UX nY-
HOCTHOTrO pa3BuUTUA. B yacTHOCTK, OYeHb Mano nccnefoBaHUii No
JAaHHOM npobneme nposegeHo B Poccun [KopoTkeBuy, 2019; Ma-
nowoHok, CemeHoBa, TepeHTbeB, 2015; Hukntckas, 2019]. B 6onb-
LIVMHCTBE U3 HUX CTPYKTYpa Liener B Knacce paccmaTpuBaeTcs C
TOUKM 3peHuns yyawmxca [Ames, Archer, 1998; Urdan, Midgley, An-
derman, 1998; Patrick, Kaplan, Ryan, 2011; Skaalvik et al., 2017], a
He Ha OCHOBe CaMOOTYeTOB yuuTeNen 06 NCNOob3yeMblX UMW Me-
Aarornyeckmx npakTmKax.
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Llenb saHHOro nccneAoBaHUA — afanTpoBaTh Ha POCCUIACKON
BbIOOPKE NHCTPYMEHT A1 OLeHUBAHWSA CTPYKTYPbI Lieneit B Knacce
C TOYUKM 3peHUs Nejarornyecknx NpakTuK yunTenen.

WccnegoBaHms CTPYKTYpbl Lienein B Kiacce, paBHO Kak U AUYHbIX
MOTVBAaLIMOHHbIX YCTAaHOBOK yyalluxcs, Hadanncb B 1980-e rogbl B
pamMkax n3y4vyeHuns y4ebHor MOTUBALIMN 1 onpeaeneHns NpesuKTo-
POB AOCTUXEHUS YHALLVMWCH BbICOKUX akaZeMNyecknx pesysibra-
TOB. Ha 0OCHOBaHWM 3TUX NCCNeAO0BaHWIA BO3HMKIA Teopus Liene
pocTkeHus (achievement goal theory) [Dweck, Leggett, 1988; Elliot,
Harackiewicz, 1996], 06beKTOM U3y4eHNss KOTOPOW CTan TUMbI Lie-
Nneri, KOTopble yyallpecs CTaBAT nepes coboi B 06yYeHnm, 1 CTPyK-
Typa uenern B knacce [Ames, 1984; 1992].

Teopus uenen AOCTVXEHWA U3HAYabHO npejnosarana Bbl-
feneHve AByX TUMOB NMNYHbIX Lieneli B 0by4eHnn: Lenei mactep-
cTBa (mastery goals) v uenei pesynbTaTUBHOCTY (performance goals)
[Dweck, 1986; Nicholls, 1989]. ToT, KTO CTaBUT nepes coboli Lenn
AOCTVDKEHMA MacTepcTBa, UCMbIThbIBAET XefaHne NOCTOAHHOro Co-
BEPLUEHCTBOBaHMS B 06y4YeHMM, CONPOBOXAAtoLLeecs MOoI0XMN-
TenbHbIM BOCNpuATUEM ycunuii [Ames, Archer, 1988]. Yuawnrics
C OpmeHTaumeit Ha AOCTMXKeHMEe MacTepcTBa MOXET Noy4yaTb yi0-
BOJIbCTBME OT BbIMO/IHEHUSA C/I0XKHbIX 3a4aHWUIA, Aaxe eCau B Npo-
Lecce paboTbl OH coBepLuaeT MHOro ownbok. Lenn pesynbtatme-
HOCTM O3HAauYalT TAroTeHne K AeMOHCTpaLMn NPeBOCXOACTBA U
COMpsXXeHbl C XenaHnem AoCTUYb 3a/laHHbIX N3BHE CTaHAapToB
ycrnexa ¢ MMHUManbHO BO3MOXHbIM MPUIOXEHNEM YCUINI, YTO
KOCBEHHO CBUAETeIbCTBOBAO Obl O HANIMYNW BbICOKNX CMOCOBHO-
cteli [Elliott, Dweck, 1988]. Yualwniics ¢ Bbipa>keHHOW OpuneHTaumei
Ha uenu pesynbTaTUBHOCTY MNOAYUYNT YAOBOBLCTBME, EC/IN OKAXKETCS
e/IMHCTBEHHbIM, KTO CMOI OTBETUTb Ha BOMPOC yuuTens.

AHaNIOTMYHO INYHBIM MOTVBALMOHHBLIM YCTAHOBKAM y4YalLmX-
€S BbICTPOEHAa ANXOTOMMYECKasa MOJe b CTPYKTYpPbI Lieneri B knacce.
B Hell BbIfenatoTCa CTPYKTypa Lener mactepctsa (mastery goal struc-
ture) 1 CTPyKTypa Lieneli pesynstaTMBHOCTU (performance goal struc-
ture) [Ames, 1992; Urdan, Midgley, Anderman, 1998; Wolters, 2004].

CTpyKTypa Lenei B klacce, OpMEeHTUPOBAHHAsA Ha JOCTUXEHMe
MacTepcTBa, MObYXAAeT yyaLLMXcs paboTaTh A5 JOCTUXKEHUS Ty-
60KOro NOHNMaHNsa MaTepmana 1 NOCTOSHHOMO COBEPLUEHCTBOBA-
HU1A cBOMX HaBblKoB [Ames, 1992]. B Takoli cpege owmnbKkmn Bocnpu-
HMMaTCA KaK COCTaBAAOLLAsA npoLecca obyyeHuns, N yyalmmcs
npeanaratoTca TBOpYeCKMe 3a4aum, TpebyroLLme NpUIoKeHns ycu-
nnii [Urdan, Midgley, Anderman, 1998]. N Hao6opoT, CTpyKTypa Lie-
nevi, OpNeHTUPOBaAHHAaA Ha Pe3ynbTaTUBHOCTb, CBA3bIBAET CMbIC
0b6y4eHNs C ,eMOHCTPaLein HaBbIKOB B CPaBHEHUN C APYTMMUN yya-
WMMUCS, CTUMYNINPYS colmanbHoe cpaBHeHre [Ames, 1992; Urdan,
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npaKTUK

Midgley, Anderman, 1998]. Yuntens B knaccax c Takor CTPYKTYpoOii
Lenieil CKNOHHbI MoAgYepKnBaTb BaXXHOCTb COPEBHOBATE/IbHOCTMY,
ny6NYHO 06BABAATE OLIEHKN N FPYNMMPOBaTh YYaLLMXCA Ha OC-
HOBaHWUM nx ycnesaemocTu [Park et al., 2018].

CTpyKTypa Lenei B Knacce MOXeT BO3/eiNCTBOBaTb Ha NYHbIe
MOTMBbI JOCTUXKEHUS ydalLmxcs. BocnpuHnMas cTpykTypy ueneri
B K/lacce Kak OPMEeHTUPOBAHHY Ha MacTepCTBO, yHallmecs Haun-
HaoT NpecnesoBaTh NperMyLLLEeCTBEHHO Lenn mactepctea [Wolters,
2004; Luftenegger et al., 2017; Fokkens-Bruinsma, van Rooij, Canrinus,
2020]. 1 HaobopoT, cpeaa C BbipaXkeHHOW oOpueHTaumelt Ha coupmalb-
HOe CpaBHeHMVe 3acTaBAsieT y4yalmxca GoKycMpoBaTbCs Ha AEMOH-
CTpaumm cobcTBeHHbIX crnocobHocTer [Ames, 1984]. Ha 3Tom ocHoBa-
HUW NCCeAoBaTeNIN paccMaTpUBaKOT CTPYKTYPY Lienieil B kiacce Kak
NPOCTPAHCTBO A1 MHTEPBEHLMIA, HAarNpaBAeHHbIX Ha KOPPEKTUPOBKY
OopueHTaLM yyaLLmMxcsa B CTOPOHY 6onee afanTuBHbIX, T.e. Ha opmu-
poBaHwue Lienei AoCcTxeHns Mactepctea [Ames, 1992].

Mpn 3ToM nccnegoBaTenn obpaLLaloT BHYMaHME Ha npenmy-
LLeCTBEHHO Cy6beKTUBHbIA XapakTep npeAcTaBieHUr y4vallmxcs
0 CTpyKType uenein B knacce [Ryan, Gheen, Midgley, 1998; Midgley,
Anderman, Hicks, 1995; Ames, 1992]. VIx BocnpuaTmne 3TON CTPYKTY-
pbl CKNAAbIBAETCSA MOJA BAUSHUEM YUUTENbCKUX NPaKTUK (approach
to instruction). Yuntena MoryT TPaHCAMPOBaTh yYaLLMMCA CTPYKTYPY
Lenei B Knacce Yepes CUCTeMy OLIeHVIBaHMS 1 MOOLLPEHNIA, @ TakKe
uepes TWUM 3aja4, KOTopble rnpegnararoTca yyeHkam [Ames, 1992].

YuuTtens BbIOMpatoT negarormnyeckie npakTuky 1 MeTogmnyeckmne
NoAxo4bl HA OCHOBaHWY COBCTBEHHbBIX yoexaeHWl B X 3G eKTUBHO-
¢t [Ames, 1992]. YunTens, opreHTUPOBaHHbIE Ha CO3JaHune CTPYKTY-
pbl Lieneil MacTepCcTBa, CTPEMSTCS JOHECTU A0 YYALLUMXCS LeHHOCTb
MPUIOXKEHNS YCUANK B MpoLiecce 06yYeHNs 1 BaXXHOCTb Fy60Koro
NMOHMMaHWSA N3y4aeMoro matepmana. Te, KTO OpMEHTVPOBaH Ha Co3/a-
HWe CTPYKTYpbl Lienieli pe3ynbTaTUBHOCTA, MOTYT MCMOAb30BaTh A1
MOTVBMPOBAHMS YHaLLMXCA COPEBHOBATE/IbHOCTb U HOPMAaTVBHOE
oueHnsaHve [Kaplan et al., 2002; Meece, Anderman, Anderman, 2006].

WccnegoBaTtenu, ogHako, OTMeYaroT, UTO OAMH U TOT Xe yuu-
Te/lb MOXeT NPUMEHATb Pa3Hble MPakTUKK, B YaCTHOCTK, MO OTHO-
LLIeHWIO K YCNeBaKLWMM 1 HeycrneBarLwwuym yyeHrnkam [Ames, 1992],
a Takxe K Manb4ymkam n gesoykam [Butler, 2012; Skipper, Leman,
2017; Fokkens-Bruinsma, van Rooij, Canrinus, 2020].

Cpeaun nccnefoBaHul Lenen JOCTUXKEHUS npeobaajatoT noces-
LeHHble NYHBbIM opueHTaumam ydawmxcsa [Anderman, Patrick,
2012]. Ana vamepeHus NYHbIX LeneBblX OpueHTaunin yyalmx-
CA pa3paboTaHbl MHCTPYMEHTbI, MpoLllejllie Baauam3aumio Ha
pa3sHbIX BbIbOpKax, B Tom uncne B CLUA, bensrun, Asctpum n Hu-
aepnaHgax [Midgley, Anderman, Hicks, 1995; Midgley et al., 1998;
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Middleton, Midgley, 1997; Ryan, Gheen, Midgley, 1998; Baudoin, Ga-
land, 2017; Bardach et al., 2019; Fokkens-Bruinsma, van Rooij, Can-
rinus, 2020].

UTo KacaeTca CTPYKTypbl Lenelil B Knacce, B NOAABAAIOLLEM
60NbLUNHCTBE NCCNEA0BaHMIA OHA OLEHVBAETCH UCKIHUYNTENIbHO
Ha OCHOBe BOCMNpUATUA ee yyawmmmca [Throndsen, Turmo, 2013;
Kamarova et al., 2017; Skaalvik et al., 2017; Baudoin, Galand, 2017].
OgaHako nccnefoBaTeny pekoMeHAYHT 4ONONHATb M3MepPeHUs BOC-
NPUHYMAaeMOW CTPYKTYpbl Lenei B knacce camooTyeTaMm yymTe-
neri 06 ncnoib3yeMbix Nejarormyeckrx NpakTmKax, a Takxe Ha-
6ntogeHnamMM B knacce [Blumenfeld, 1992; Ryan, Gheen, Midgley,
1998].

Takyto BO3MOXHOCTb AaeT OMNpoCHUK «lejarornyeckme npak-
TUKW» (Approach to Instruction), pa3paboTaHHbI B pamkax 6onee
wmrpokoro onpocHuka PALS (Patterns of Adaptive Learning Survey)
[Midgley et al., 2000]. JaHHbIA NHCTPYMEHT HaLleNieH Ha n3MepeHne
AOMUHVPYIOLLLE OPUEeHTaUNM yUnTeIbCKMX MPakTUK — Hanpasne-
Ha /I OHa Ha co34aHue B Kilacce CTPYKTYpbI Lieneli pe3ynbTaTMBHO-
CTV AN CTPYKTYPbI Lenen mactepcTBa. ONpOCHNK HEOAHOKPATHO
BUAON3MEHSCS, HO B KaXAOWN 13 BEPCUIA HEM3MEHHO BbIAENSOT-
€S Be LUKa/bl: OPUEHTaLMsA Ha NPakTUKK MacTepcTBa 1 OpUeHTa-
LUMs Ha NpakTukK pesynbtatmBHoCcTM [Midgley, Anderman, Hicks,
1995; Ryan, Gheen, Midgley, 1998; Midgley et al., 2000]. Cy>xaeHus,
ncnosib3yemMble AN N3MepeHns AaHHbIX OPUEHTALMIA, Pa3InNyatoT-
CSl B Pa3HbIX aBTOPCKMX BEPCUAX NHCTPYMEHTa, 0CO6EeHHO 3TO Ka-
caeTcs LWKasibl MacTepcTBa.

Tak, B Hanbonee paHHen Bepcu ONMPOCHMKA LIKaaa NpakTuK,
OpVEeHTMPOBaHHbIX Ha MacTepcTBo (o KpoHbaxa = 0,62), 1 wkana
NPaKTUK, OPUEHTUPOBAHHbLIX Ha Pe3y/ibTaTUBHOCTbL (oo KpoHbaxa =
=0,73), cogepxxanu no cemb cyxaeHunin [Midgley, Anderman, Hicks,
1995]. YTBepXAEHUA LUKanbl MPaKTNK, OPUEHTUPOBAHHbLIX Ha pe-
3yNbTaTUBHOCTb, OMMCLIBAOT CPaBHEHME YyYaLLXCa MO YPOBHIO
CnocobHocTel, nooLpeHne Hanbonee ycneBarLLMX, YTO Xapak-
TEPHO M ANA NOCNeAyoLX BEPCUIA ONPOCHMKA. B yTBepxXaeHMsX
LLIKa/ibl NPaKTUK, OPUEeHTUPOBAHHbIX HAa MacTepCTBO (task practices,
task-focused practices), cogepxaTcs NpUMepbl NOOLLPEHNs «akaje-
MUYECKOV CMeNIoCTM» 1 B3aVMOMOMOLL MeXAy YYaLLMMUNCS.

B 6onee nosaHen Bepcuu LLKana npakTuK, OprUeHTMpOoBaH-
HbIX Ha MacTepCTBO, MpeACTaB/ieHa LWeCTbio yTBEPXAEHUAMMN
(oo KpoHbaxa = 0,78), a WKana NpakTuK, OPUEHTUPOBAHHbIX Ha pe-
3yNbTaTMBHOCTb, — MATLIO yTBepXaeHusaMu (o KpoHbaxa = 0,72).
YTBepXAeHNS LWKanbl NPaKTUK pe3ynbTaTUBHOCTM ONUCLIBAKOT aK-
TUBHOE CpaBHeHVe CMOCOBHOCTEN yyaLLmMXcs. YTBepPXAeHNS LKasb
NPaKTUK MacTepcTBa akLeHTUPYIOT BaXKHOCTb NPUAOXKEHNS YCUANIA
1 pasBUTUSA HaBbIKOB BbICOKOro rnopsaka [Ryan, Gheen, Midgley,
1998].
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A3bIK

B 0o6HOBNEHHOI BepCMM ONPOCHMKA LLKana NpakTuK, OpueHTU-
POBaHHbLIX Ha MacTepCTBO, BK/OYAET yeTbipe cyxaeHus (o Kpor-
6axa = 0,69), a WKana NPakTUK, OPUEHTMPOBAHHbLIX Ha pe3y/bTa-
TUBHOCTb, — NATb Cy>XxzaeHu (o KpoHbaxa = 0,69) [Midgley et al.,
2000]. Bce nyHKTbI onpocHmKa cdopMynmpoBaHbl B GOpMe NTNYHbIX
YTBEPXAEHWU, 1 pecnoHAeHTaM fnpejsiaraeTcs OLeHUTb CTeneHb
CBOEro cornacms ¢ HAMK No 5-6annbHOM LKaie OT «COBepLUeHHO
He cornaceH(Ha)» A0 «COBepLUEHHO corlaceH(Ha)».

YTBepXAeHUs LWKanbl NpakTuK mactepcrsa (Mastery Approach
to Instruction) onucbIBatOT TPU XapakTepUCTUKK CTPYKTYpPb! Lieneri
MacTepcTBa: OLeHVBaHMe nporpecca yvalmxcs, npejocrasieHme
yYaLMMCs BO3MOXHOCTUY Bbl6MpPaTh 3afaHuns, ydeT noTpebHocTeln
M HaBbIKOB yyalLMxca npu nogbope 3ajay. YTBepXAeHUs LKanbl
NpakTUK pe3ynbTaTuBHOCTU (Performance Approach to Instruction)
OMMCbIBAOT CPaBHEHME YYaLLMXCS MO YPOBHIO CNOCO6HOCTEN 1 Mo-
by AeHMe NX K COPeBHOBAHWIO APYr C APYroM. laHHbI ONPOCHNK
Ba/NAMN3MPOBaH Ha BbIbOpKe yuuTenein Matematumkm 6-ro kaacca,
04HaKo JaHHbIX 0 pa3mepe Bbl6opku HeT [Midgley et al., 2000].

NcenepoBaHms yumnTenbCKMX NPaKTUK B KOHTEKCTe CTPYKTYpPbI
Luenen NpoBoAMINCE Ha aMepukaHckux [Urdan, Midgley, Ander-
man, 1998; Wolters, Daugherty, 2007; Wolters, Fan, Daugherty, 2010;
Park et al., 2016] n HopBexckon Bbibopkax [Throndsen, Turmo,
2013]. Mpw 3TOM MccnefoBaTeNn OTMeYatoT HeJ0CTaTOUHYH BHY-
TPEHHIOK COrNacoBaHHOCTb OPUTMHANBHOV LIKaJbl N CHATAKOT He-
obxoanmoit ee moandurkaumto [Wolters, Daugherty, 2007; Wolters,
Fan, Daugherty, 2010]. Tak, HanpuMep, NpeanaraeTcs NCKAUNTb
N3 OPUTUHANBHOW LUKanbl ABa YTBEPXKAEHUS, OCTaBUB TPU CyxXJe-
HU1A B WKane mactepcTBa (o KpoHbaxa = 0,66) 1 yeTbipe yTBEpPXAe-
HUS B LUKane pesynbraTBHOCTY (o0 KpoHbaxa = 0,76) [Wolters, Dau-
gherty, 2007]. B gaHHOM nccnegoBaHUN Mbl UCMOb3YeM ONMPOCHMK
Approach to Instruction (PALS) Bepcinmn 2000 r. [Midgley et al., 2000].

MNepeBos OpUrMHaNbBHOW BEPCUIM OMPOCHMKA C aHINIACKOTO Ha pycC-
CKMI A3bIK BbINO/IHEH NpodeccrnoHaibHbIM NepeBojYNKOM — HO-
cuTeneM Pycckoro A3bika. UTobbl n3bexartb HeEOAHO3HAYHOCTU B
VHTepnpeTaummy NOHATUM 1 ONUCbIBaeMbIX Nejarornyeckmx npak-
TUK, NpoBeAeHbl YeTblpe KOrHNTUBHbLIX NMHTEPBbLKO C YYUTENAMU
MaTemMaTuKN, NCTOPUN, PYCCKOrO A3biKa W ANTepaTypbl U3 Cefb-
CKOW 1 rOPOACKMX LLIKOA. B XoAe MHTepBbO 06HAPYXXMA0Ch, YTO ABa
YTBEPXAEHNSA OPUIMHANBHOV LUKasbl BbI3bIBAOT TPYAHOCTY C UH-
TeprnpeTaumer y noTeHUManbHbIX PeCNOHAEHTOB: «5 fato npuBuae-
N y4aLMMCs € OTIMYHOW YCNeBaeMoCTbIo» U «5 AeMOHCTPUPYIO
B KauecTBe npumepa paboTbl 0CO60 yCneBarLLMX YHaLLMXCA». ITU
YTBEPXAEHUSA UCKAOYEHbl N3 OMPOCHMKA. B pe3ynbTaTte B MHCTPY-
MeHTe 0CTasIoCb CeEMb YTBEPXAEHMWIA: YeTbipe B LLUKane MacTepcTBa
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W TP B LUKasie pe3ynbTaTUBHOCTU. [laHHas BepCUs LIKasbl UCAO/b-
30BaHa A5 Onpoca N U3yYeHUs NCUXOMETPUYECKMX XapaKTepu-
CTUK MHCTPYMEHTa.

C uenbto ajanTaLmm MHCTPYMeHTa NpoBeAeH ONpoc yunTenei
5-X KN1accoB. YunTens BbipaXkaJiv CTerneHb CBOEro COrnacus c cyxge-
HUAMM NO 6-6aN11bHOM LWKane JIMKepTa: 0T «COBEPLUEHHO He Corfa-
ceH(Ha») [0 «coBepLUeHHO cornaceH(Ha)» (MpunoxeHwe 1).

Bbibopky onpoca, npoBefeHHOro oceHbto 2020 r., COCTaBUAN YUn-
Tens 5-x Knaccos, KOTOpble NPenoAatoT MaTeMaTuKy U PYCCKUNA
A3bIK B 372 LWKOMAX, HAaXOAALLMXCA B YeTblpex pernoHax Poccuii-
ckor Pegepauyum, Bcero 656 yenosexk.

CTpyKTypa OMnpocHMKa OLeHMBanacb C MOMOLLbI KOHbUpMaTop-
HOro GakToOpHOro aHann3a. B cooTBeTCTBUM C OPUTNHANBLHOW Teo-
peTnyeckon Mozenbto BblAeneHbl ABa dakTopa: opreHTaumsa Ha
MacTepcTBo (4 NHAMKATOPa) N OpUeHTaLMA Ha pe3ynbTaTUBHOCTb
(3 nHAnKaTopa). OgHaKo CTaTUCTUKM COracns HaXoANANCE 3a Npe-
AenaMmm AonyCcTUMbIX 3HAUEHWIA, YTO rOBOPUT O HeyAOBNeTBOpPU-
Te/IbHOM KayecTBe UCXOAHOW Mmoaenn — moaenun 1 (tabn. 1).

Tabnuua 1. MokasaTenm kayectBa mogeneii KoOHpMpMaTopHOro
¢aKTOpHOro aHanMsa

Mogens 2 ‘df yzdf CFI  TLI RMSEA ‘SRMR

1 S 111,849 1 13§ 85 1 0,903 | 0,843 : 0,110 . 0,079
: : . [0,092;0,129]

2 54413 0 12 0 45 0958 | 0927 | 0,075 . 0,045
: H H H [0, 055; 0,096]

Ans npeobpasoBaHus mogenn 1 Mbl 06paTUANCL K MOANUKa-
LUMOHHBIM MHAEKCaM, KOTopble npeAsiaratoT yayyLleHNss Ha OCHO-
Be IMMNUPUNYECKNX AaHHbIX. B YacTHOCTY, o6aB/eHVe OCTaTOUHOW
KOPPensiumm Mexay CyXAeHUaMUN «§ yKasbiBato Ha TexX yUYeHUKOB,
KTO XOpoLlO paboTaeT Ha ypoke, Kak Ha MoAenb ANs MoApaxa-
HUSA APYrM» (4) 1« noOMOrar yyeHmKam MoHATb, Kak OHU ycre-
BalOT B CPaBHEHUU C APYrMU» (6) yMeHbLUAeT y? MOAeNN NoYTK
B 2 pa3a — pasHuua y? = 54,4 (tabn. 1). JobaBneHne KoppensLmnm
MeXay 3TUMU CyXXAEHUSMU MpeaCcTaBaseTcs onpaBAaHHbIM € TOY-
KW 3peHusa TeopeTnyeckmx npeanocbiiok. O6a cy>XAeHWs Uat-
CTPUPYIOT MeAarorMyeckyto NpakTuKy, NoApasymMeBatoLLyto co3ja-
HVe Jyxa COpeBHOBaTe/IbHOCTW B KJlacCe U CPaBHEHME yYaLLxcs
apyr ¢ apyrom [Kaplan et al., 2002].
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Pasnnumne B 3HaUeHUAX x? MeXAy UCXOAHOW Mogenbto (Mo-
Aenb 1) 1 Mogenbto ¢ fobaBneHeM OCTaTOUHOM Koppensumm (Mo-
[AeNb 2) 0Ka3anocCb CTaTUCTUYECKN 3HAUMMbIM (TabJ. 2), T.e. MoAeNb
2 AeNCcTBUTENIbHO 60/1ee BbICOKOrO KayecTBa.

Tabnuua 2. Pe3ynbTaThbl CpaBHeHUs X2 Moaeneli KOHpMpMaTopHOro
¢dakTOpHOro aHannsa

Mogaens 1 Mogaens 2 PasHuua mexay Mmogenamu
X2 M8 5443 57,4
Degrees of freedom : 13 : 12 i 1
P-value 0,000

B pe3synbrate gobaBneHUs 0OCTaTOYHOWM KOppensaunm octasb-
Hble NokasaTtenu corfacus Mogenu 2 U3MeHUINCh, TeNepb OHU Ha-
XOAATCSA B Mpejenax peKoMeHAOBaHHbIX 3HaueHui (Tabn. 1). Taknm
06pasom, bakTopHas CTPyKTypa TeopeTnyeckor Moaenn noaTeep-
AMNacb Ha faHHbIX onpoca yunteneii B Poccun. B Tabn. 3 npeacras-
NeHbl GakTopHble HAarpy3ku A1 CY>XXAEHWIA, NOSlyYeHHble B pe3sy/b-
TaTte KOHGMPMATOPHOro GakTOPHOro aHanmsa.

Ta6nuua 3. Pe3ynbTaTbl KOHGMPMATOPHOro GpakKTOPHOro aHanM3a
(daKTOpHBIE Harpysku Ans cy>kaeHniA)

Mogens 1 Mogens 2

1. 1 pato pa3Hoobpa3sHble 3a4aHNS ANS YHEHNKOB, 1,000 1,000
yuuThIBatoLMe UX NOTPEBHOCTU 1 CNOCOBHOCTY : :

2.l npunarato 0coBble yCUAMs, YTo6bI OTMETUTH 0,892 (0,078)* | 0,878 (0,075)
VHAMBUAYaNbHbINA NPOrpecc Aaxe HEYCNEBAOWNX YUEHNKOB :

5. Bo Bpems ypoka i 4acTo Aak0 y4eHnKaM HeCKonbKo 1,098 (0,094) 1,084 (0,090)
pa3HbIX 3aaHuii, YTOObI OHW MO/ BbIGPATL CPEAU HUX : :

7. 1 yuuTbIBatO TO, KaK YHEHUKM Yy4LIWUAN CBOU HABbIKH, 0,764 (0,072) 0,740 (0,069)
KOTAa BbICTABNAK OLLEHKU : :

3. A nobyxpaat y4eHKoB COPEBHOBATLCS APYr C APYroMm : 1,000 1,000

4. 51 yka3bIBato Ha Tex y4eHUKOB, KTO XopoLlo paboTtaeT 1,867 (0,174) 0,601 (0,109)
Ha ypoKe, kak Ha MOAeNb Ans NoApaxaHus Apyrum : :

6. 1 nomMorato yyeHnKam noHsATb, Kak OHM ycnesatT 2,022 (0,195) 0,669 (0,115)
B CPaBHEHUW C ApYruMu : :

* B ckobkax ykasaHa CTaHfapTHas owwubka.
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LKan

JaHHbIN dakTop, NpeacTaBNeHHbI B ONMPOCHVKE YeTbipbMs yTBEp-
XAEHVSIMY, OTPaXaeT OpueHTaumto yunteneri Ha GopMmnpoBaHmne
CTPYKTYpbI Liesieli MacTepcTBa, U Kak CeACTBUe, r1y6oKoro noHu-
MaHWsi MaTepuana yyYalmMuncs. Belcokme 3HaueHnsi No Hemy CBU-
AEeTeNbCTBYHOT O TOM, UTO yUuTeNb CTPEMUTCS CO3AaTb Cpeay, B
KOTOPOU yuallecs 0CO3HaKT BaXHOCTb YCUAMI B npouecce o6y-
yeHus. Kpome TOro, Takol yumTenb CTPEMUTCS NOoA6MpaTh ANs
YYaLLMXCs 3a4aHus, COOTBETCTBYOLLME UX UHTepecaM 1 crnocob-
HOCTSIM. OH NoAAepXXMBaeT aBTOHOMMIO yYalLMXcsi, AAeT MM BO3-
MOXHOCTb BbI6MpPaTh MHTEpPecHble Ans cebs 3agaun. Huskme 3Ha-
YeHKsl, HA06OPOT, 03HAYAIOT, UTO YUUTElb HE OPMEHTMPOBAH Ha
co3zaHuie YCI0BUIA, B KOTOPbIX YYEHWKM MOHUMAOT LIEHHOCTb Cca-
MOrO 06yUYeHUsi 1 BO rN1aBe 06YYeHUst CTOUT MHTepeC y4aLLMXCs.

JaHHana wWkana, BKAKOYalOLLAs TPU YTBEPXKAEHUS, OTpaXaeT opu-
EHTaLMIo yunTens Ha GopMUpOBaHMe B Knacce CTPYKTypbl Leneli
pe3ynbTaTUBHOCTU. YUNTeNs, UMEIOLLE BbICOKME MoKa3aTenn no
[AHHOW LKane, CKNIOHHbI co34aBaTb B kiacce YC10BMSA 418 CoLm-
aNbHOMo CpaBHEHUS], B KOTOPbIX y4allMecss MOryT COMOCTaBAATb
CBOU AOCTUXKEHUS C AOCTUXKEHUSIMU OAHOKIACCHMKOB. H3KMe 3Ha-
YeHMsl 03HAYaroT, YTO YUMTeNs He CKIOHHbI CPaBHUBATbL yYallnx-
Cs APYT C APYrOM 1 He paccMaTpyBakOT COPEBHOBAHME KaK OCHOB-
HOV CNoCo6 MOBLILLIEHMS MOTUBALMN.

HaaexHOCTb LWKan nposepsaack C UCob30BaHeM KO3hdULMeH-
Ta oo KpoHbaxa. O6e LwKanbl nokasanu npreMnemMyro HagexHocTb:
wkana «OpreHTauus Ha mactepcteo» — 0, 726, wkana «OpueHTa-
LUMA Ha pesynbTaTuBHOCTL» — 0,713. lpyrumum cnosamu, Cy>KaeHUs
BHYTPW KaX/OW LUKasbl CBA3aHbI MeX/y COb60l 1 Hanpas/ieHbl Ha
n3MepeHVie OJHOro KOHCTPYKTa.

AZanTPOBaHHBIV Ha PYCCKNIA A3bIK MHCTPYMeHT Approach to Instruc-
tion (PALS) MOXeT NpnMeHATLCSA A/15 OLeHKY 0bpa3oBaTe/ibHOW cpe-
Abl B Knacce npu nccnefoBaHnm yvebHol MoTmBaumn. Vicnonb3o-
BaHMe NHCTPYMEHTa COBMECTHO C M3MepeHneM BOCIPUHNUMAEMO
yUaLMNCA CTPYKTYPbI LieNiel B Kiacce No3BOAUT MOAYYUTb Npes-
CTaBNeHVe 0 MOTVBALMOHHOM K/lMMaTe B 06pa3oBaTe/ibHOW cpeje.

MoTeHUManbHOM 06/1acTblo MPUMEHEHNST AAHHOMO NHCTPYMEHTA
ABNsieTCcs n3y4eHre GakTopoB pPa3BUTUSA COLMANBbHO-3MOLMOHANBHbIX
HaBbIKOB Y4YalLMXCH, a Tak>XXe NoBbILLEeHNA O6pa3OBaTeﬂbeIX pe3synb-
TaTOB, B YaCTHOCTY BbIsSIB/IEHVIE OCOBEHHOCTel 0bpa3oBaTe/ibHON cpe-
Abl, 61aronpuATHbLIX 419 Pa3BUTUSA COLMANbHBIX U SMOLMOHANbHbIX
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KOMHeTEHLLMVI ydalunxcd, Ana nogaep XXaHuma nx ncmxosorm4eckoro
6narononyq|/|9|, a TakXxe A4 NoBbILWEHNA yCNeBaeMOCTN.

CTpyKTypa Leneri B k/lacce MOXET 6bITb OPUEHTUPOBAaHA Ha J0CTU-
KeHVe mMacTepcTBa WM Ha AOCTUKeHMe pesynbTaTMBHOCTU. OHa
B/INSIET Ha JINYHbIE MOTMBbI YYaLLMXCA B 0OYyUYEeHUU 1N Ha JUHaMU-
Ky B3aVMOOTHOLLEHW B Knacce. Hanpumep, yuntensckme npak-
TVKWN C OpMeHTauMer Ha MacTepcTBO HanpaB/eHbl Ha co3AaHne
cpefbl, B KOTOPOW y4yalymecs LeHsT riybokoe rnoHMmaHme maTte-
prana, a yumtenbckme npakTUKn C OpueHTalmern Ha pe3ynsTaTne-
HOCTb — Ha CO3JaHue cpefbl, B KOTOPOW YYEHUNKN KOHKYPUPYIOT U
CPaBHMBAOT cebs C OJHOKNACCHUKaMW. Pe3ynbTaThbl MeXAyHapos-
HOro NCCcnefoBaHNS CBUAETENbCTBYIOT O BaXHOW POAU yunTesb-
CKMX MPaKTUK B PasBUTUN COLMANbHO-3MOLIMOHAbHbBIX HaBbIKOB
yuyawmxca [OECD, 2021].

B AaHHOV paboTe npeAcTaBneHbl pesy/bTaThl ajantaLumn onpo-
CHVIKA yunTenbCknX NpakTuk — Approach to Instruction (PALS), Bep-
cna 2000 r. — m nNpoBepKy KayecTBa MHCTpyMeHTa. lNpoueaypa
aflanTaumu ornpocHK1Ka BKAOYana nepesos OpUriHaabLHOM Bepcnm
Ha PYCCKMIA A3bIK, @ TakKe NpoBejeHne Cepun KOTHUTUBHbBIX HTep-
BbO C MOTeHLUMaibHbIMW pecrioHgeHTamu. B pesynstarte nosyuve-
Ha PyCcCKOA3bIYHAA MOJeb LLKanbl, COCTOALLAA N3 ABYX GaKTOPOB:
«OpuveHTaumsa Ha MacTepcTBo» (4 nHAVKaTopa) u «OpreHTaumsa Ha
pe3ynbTaTMBHOCTb» (3 nHAMKaTopa). KoHPrpmaTopHbIi dakTop-
HbI aHaNW3 ¢ J0baBNeHIeM OCTaTOYHOW KOPPEeNALnn Mexay ABY-
MS CY>XXAEHUAMMN LLKa/bl MPaKTUK Pe3ynbTaTUBHOCTU MOATBEPANI
CTPYKTYPY OpUrMHaNBHOM MOAENW.

Pe3ynbTaThl MPOBEPKY HAZAEXHOCTU LKA/ C MOMOLLLIO a KpoH-
6axa rnokasanm npremaemMyr BHyTPEHHIOK COrnacoBaHHOCTb 060-
nx ¢pakTopos («OpueHTauma Ha mactepcteo» — 0,726, «OpueHTa-
LUMS Ha pe3ynbTaTuBHOCTE» — 0, 713), Npy 3TOM YAaNnoCb HEMHOIO
MOBbICNTb BHYTPEHHIOIO COr/IacoOBaHHOCTL MOALLKaA OPUrHaNbLHO-
ro onpocHuka (0,69 ans o6omx GakTopos).

Taknum 06pa3om, Mbl MNOYUMAN BEPCUIO LUKa/bl C ABYMS pak-
Topamu: ¢paktop «OpmeHTaLms Ha MacTepcTBO» OTPaXaeT CTpeM-
NleHVe yunTens co3jaTtb B knacce atMocdepy, rae LieHUTca npuio-
XeHVe yCuInin B npoLecce 0byyeHns 1 yYUTbIBAKOTCA UHTepeChI
yyawmxcs, ¢aktop «OpmreHTaums Ha pesynbTaT» oTpaxaeT CTpeM-
NleHne yunTens co3fjatb aTMocdepy HaLleSleHHOCT Ha NoyveHune
BbICOKMX HOPMAaTVBHbIX Pe3y/ibTaToB.

OrpaHnyeHns nccnegoBaHns obycioBaeHbl TeM, YTO aHanus3
BbIMOJ/IHEH Ha HeperpeseHTaTMBHOM Bbibopke. MonyyYeHHble Bbl-
BOJbl He MOTYT 6bITb PacNpPOCTPaHEeHbl Ha BCeX yuuTenein cpesHei
LwKonbl B Poccmn. B ganbHereM He06X041MMO BOCMPOU3BECTU MO-
Aenb Ha ApYyrnx Bbl6opKax A5 NOATBEPXKAEHWNS pe3y/bTaToBs.
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AZanNTMPOBAHHbI Ha PYCCKUIA 13bIK OMPOCHMK MOXET BbITb 1C-

NMOb30BaH ANA N3YYEHUNA YUUNTENBbCKUX MPaKTUK Ha pOCCI/II7ICKVIX
BbIBOPKAX, @ Takxke AN KPOCC-KYNbTYPHbIX CpaBHEHUIA 06pa3oBa-
TeNbHbIX Cpel. Vi3yueHure CTpyKTypbl Lieneld B Kjacce Ha OCHOBe
CaMOOTUETOB yuunTeNen peKOMEHAYeTCA AOMO/HATL pe3ysibTaTa-
MV N3MepEHNs BOCMPUHUMAEMON YYaLLMMUCA CTPYKTYpbI Lenel
B Knacce v HabogeHVaMN.

HccnedosaHue ocyujecmeneHo 8 pamkax lMpo2pammel yHOAMeHMAAbHbIX UC-
cnedoeaHuli HNY BLLUS.

Moxanyiicra, oueHnTe CTerneHb CBOEro Corlacus Co CaeayoLmMm
YTBEPXAEHVSAMM MO LWKane, rae 1 — coBepLUeHHO He corsiaceH(Ha),
a 6 — coBepLUeHHO cornaceH(Ha).

Ne

YTBEpPXAEHMA

1

{91 gato pasHoo6pasHble 3ajaHus ANs i
{ yUEHVKOB, yuuTbIBalOLME UX NOTPEBHO- |
£CTM 1 cnocobHoCTN

l npunarato 0cobble ycmans, 4tobbl oT- 1 2 3 4 5 6
MeTUTb MHANBUAYaNbHbIN MPOrpecc Aaxe
HeycneBatoLLMX y4eHNKOB

1 N06YXAAI0 YUEHUKOB COPEBHOBATLCA 1
 ApYT C Apyrom A

fl yka3blBato Ha TeX yYeHNKoB, KTO Xopo- i1 2 3 4 5 6
WO paboTaer Ha ypoke, kak Ha Mofenb
ANS NoApaxaHns Apyrum

Bo Bpems ypoka 51 4acto fato ydeHnkam i 1 2 3 4 5 6
HECKO/IbKO Pa3HbIX 3aaHuii, YTOObI OHN
MOF/IN BbIGPATh CPeAN HUX

{9 nomorat yueHuKam noHATh, kak oHn 1
| YCNeBatoT B CPaBHeHNM C APYTMK :

: l yunTbIBat0, Kak yHeHUKM ynyywnamn
{ CBOM HaBbIKM, KOTAA BbICTABASH0 OLEHKN

Kniou
OpueHTaums Ha macrepcrso: 1, 2, 5, 7.
OpueHTaums Ha pesynbTaTuBHOCTL: 2, 4, 6.

1.

KopoTkeBund 3.P. (2019) YuebHas MOTUBALNA COBPEMEHHOIO CTyAEeHTa B KOH-
TeKCTe Teopun AOCTUXeHUS Leneli // Obpa3oBaTenbHble pecypchbl U TEXHOJIO-
run. T. 28. Ne 3. C. 27-32. d0i:10.21777/2500-2112-2019-3-27-32

. ManowoHok H.l'., CemeHoBa T.B., TepeHTbeB E.A. (2015) YuebHasi moTuBa-

LSt CTY,eHTOB POCCUMIACKUX BY30B: BO3MOXHOCTW TEOPETUYECKOro OCMbICe-
Hus // Bonpockl o6pasoBaHus/Educational Studies Moscow. Ne 3. C. 92-121.
doi:10.17323/1814-9545-2015-3-92-121
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